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1. An overview of Alternative
Provision: Government Guidance

This guidance is based upon the latest Government documentation Arranging Alternative Provision:
A Guide for Local Authorities and Schools (2025) as well as Section 19(1) of the Education Act
1996, which defines the exceptional provision of education in pupil referral units or elsewhere, such
as Alternative Provision (AP) providers. These documents provide a set of guiding principles that
Leicestershire schools should follow to ensure that children and young people benefit from high
quality provision, which is safe, secure and appropriate to their individual needs.

1.1 Who is this guidance for?

The term ‘commissioners’ used throughout this document refers to schools, academies and specialist
providers, as well as Local Authority staff who commission Alternative Education for Children and
Young People who are: -

o Atrisk of exclusion from school; or

e Excluded from school on a fixed term basis; or

¢ Atrisk of disengaging from mainstream education and/; or

¢ Require additional support during a negotiated transfer between mainstream schools; or

¢ Otherwise require Alternative Education provision to meet their educational entitlement,
forinstance in line with an Education, Health and Care Plan or is a Looked After Child with no
school place.

1.2 What s Alternative Provision?

Alternative Provision: A Guide for LAs and schools (2025) defines AP as:

¢ education arranged by local authorities for children of compulsory school age who, because
of exclusion, illness or other reasons, would not otherwise receive suitable education;

¢ alternative provision can also be used by schools for children on a suspension (fixed period
exclusion);

¢ and for children being directed by schools to off-site provision to receive education
intended to improve their behaviour.

Elective home education (EHE) and special educational provision otherwise than at school arranged
under section 61 of the Children and Families Act 2014 (EOTAS) are not a form of alternative
provision. EHE is a term used to describe a choice by parents to provide education for their children at
home (or elsewhere) instead of sending them to school full-time. EOTAS under section 61 is arranged
for children and young people with special educational needs (SEN), typically with an Education,
Health and Care (EHC) plan, when it would be inappropriate for the provision to be made in a school,
college or other educational institution; often due to the child’s multiple and / or complex needs. SEN
Education Act 1996 defined Alternative provision as exceptional educational provision offered in
specific circumstances:

Some establishments which are classified as APs are also by default registered schools — these
include PRUs, independent special schools and Children’s Hospital Schools. Establishments
registered as schools can be found on the DfE website Get Information About Schools .
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https://assets.publishing.service.gov.uk/media/67a1ee367da1f1ac64e5fe2c/Arranging_Alternative_Provision_-_A_Guide_for_Local_Authorities_and_Schools.pdf
https://assets.publishing.service.gov.uk/media/67a1ee367da1f1ac64e5fe2c/Arranging_Alternative_Provision_-_A_Guide_for_Local_Authorities_and_Schools.pdf
https://www.google.co.uk/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&cad=rja&uact=8&ved=2ahUKEwi4-cWpncaMAxWKUEEAHfrtDZoQFnoECAoQAQ&url=https%3A%2F%2Fget-information-schools.service.gov.uk%2F&usg=AOvVaw3vh_JWK7oRjQjG4zblHJIj&opi=89978449

A provider of alternative provision should be registered as an independent school if it caters full-
time for five or more pupils of compulsory school age; or one such pupil who is looked after or has an
Education Health Care Plan.

The DfE specify provision of more than 18 hours per week as meeting the criteria of full-time
educationin respect of the requirement for registration as an independent school. Alternative
providers usually offer only part-time education and therefore will not need to be registered.

Risk assessments for placements must therefore include assurance that a provider of alternative
provision is registered as an independent school if it caters full-time for five or more pupils of
compulsory school age or if it caters for one pupil who is looked after or has a statement of special
educational needs.

If there are any concerns that a provider may be operating unlawfully by operating provision rates
above this, commissioners should contact Education Effectiveness who will escalate the matter for
investigation.

The attendance of children at alternative provision remains the responsibility of the school where they
are onroll. Schools should have robust processes in place to ensure they are monitoring attendance
and progress of all such children. In addition, children who have part time timetables that include time
at home should be monitored particularly carefully and the local authority informed when this has
been arranged. Monitoring of children & young people (CYP) not on schoolrolls is the responsibility
of the commissioning body.

1.3 2023: A Three-tier model for Alternative Provision:

The Government’s SEND and AP improvement plant (March, 2023), recommends the use of a three-
tier model to define alternative provision. This model adds in-school alternative provision, within Tier
1, and emphasises that AP should be used as an intervention, not a destination, with fluid movement
between tiers.

THE 3-TIER MODEL FOR ALTERNATIVE PROVISION

TIER 3: EXTERNAL AP- Placements with AP providers for students who need
support to move on to a new mainstream school, specialist provision or
sustained post-16 destination

TIER 2: External AP - Short-term time-limited placements with external AP
providers to address pupil needs with the expectation of their return to
mainstream school

TIER 1: Internal support in mainstream

TIER 1B: A bespoke curriculum offer, delivered in school but away from the

mainstream classroom, possibly within Internal Alternative Provision (IAP) for
more than 45% of the day. May include outreach/ intervention from external
providers

TIER 1A: A bespoke curriculum offer, delivered in school, within
and away from the mainstream classroom, for between 25% and
45% of the day. May include intervention delivery by external
providers.

MAINSTREAM OFFER- Inclusive mainstream practice in Mainstream Oﬁer
classroom using Best Endeavours and Reasonable Adjustment
(BERA) and SEND Support Services

1 Special Educational Needs and Disabilities (SEND) and Alternative Provision (AP) Improvement Plan Right Support, Right Place, Right Time March 2023
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Alternative Provision: Tier 1
Key Principles

Inthe first instance, as part of school’s inclusive mainstream offer, the graduated approach and the
Best Endeavours and Reasonable Adjustments (BERA) should be used to meet pupils’ needs and
enable continued mainstream education, accessing a broad and balanced curriculum.

This may include short-term targeted intervention, while the student remains in their classroom
setting.

¢ Forest schools and outdoor learning

¢ Sports activities

¢ Personal development sessions etc.

As part of their Inclusive Mainstream offer, schools should also make adaptations to curriculum and
content, where appropriate, for example by providing alternative qualifications e.g. Functional skills
qualifications, ASDAN courses etc.,

If student needs are not being met through the inclusive mainstream offer, then school may offer
support at Tiers 1a or 1b.

Targeted Support in Mainstream Schools:
¢ Atthis level, efforts are focused on providing additional support within mainstream schools
to prevent exclusion or address early signs of disengagement.
¢ Strategies may include personalized interventions, mentoring, and counselling.

¢ The goalis to keep students within the mainstream educational environment whenever
possible.

Targetd support in Integral part of
Intervention mainstream schools a 3-tier syatem

In Tier 1a, CYP will receive a timetabled bespoke curriculum within and away from their classroom for
between 25% and 45% of their school day.

Where a CYP needs more than 45% of the school day away from their mainstream classroom, this
may be offered within an Internal Alternative Provision (IAP) on the school site.

Both Tier 1a and 1b may include intervention delivery by external providers and outreach support
such as a Mental Health Practitioner, Attendance support worker, Youth Justice Worker or Family
Support worker. Outreach support from Alternative Provision, which the child accesses within their
mainstream setting, may also be included.

The aim of this provision is to support CYP to remain in their mainstream school and, whenever
possible, to reintegrate fully into their mainstream classroom.
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Alternative Provision: Tier 2
Key Principles:

Tier 2 placements are in external alternative provision settings and should be time limited, with the
intention of providing support to enable reintegration into the mainstream school environment.

Tier 2 provision should be planned, and the length of intervention should be clearly defined and
regularly reviewed. This may be for part of the week, with the CYP attending their mainstream school
for the remainder. In exceptional circumstances this may be a short-term full-time placement (see
section 2.2) but a planned end date should be established at the outset.

Links between the CYP and the mainstream school should be maintained throughout the
intervention. Reintegration planning should start early and be regularly reviewed jointly with both
mainstream and alternative provision settings, as well as other relevant parties. Reintegration may
involve CYP moving up a continuum of support, and rather than being placed back on a full-time
mainstream curriculum, may involve an ongoing support offer, continued tier 1 interventions or
graduated support, to ensure a sustained reintegration back into mainstream school (see appendices
3 and 3a).

Tier 2 placements should be chosen carefully, with appropriate checks of unregistered providers
completed.

alsin

Time-limited Focussed on Integral part of
intervention reintegration a 3-tier syatem

Time-Limited Placements:
¢ When students face challenges that cannot be fully addressed within mainstream schools,
they may spend some time in alternative provision settings.
¢ These placements should be time-limited and designed to provide specialized support.

¢ Students receive tailored education and interventions to help them overcome barriers and
eventually reintegrate into mainstream education.
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Alternative Provision: Tier 3

Key Principles:

Tier 3 placements in alternative provision settings can be used to meet need in cases where a time-
limited placement cannot provide the best support for individual children. In the County, these
placements may be with an unregistered Alternative Provision provider or with Oakfield short stay
school, (which is aregistered school). These placements might be longer term, and sometimes be
used where it may be more disruptive for a CYP for them to be placed back into their mainstream
school. The length of intervention should be clearly defined and regularly reviewed to ensure the
right support is provided to meet evolving needs. Tier 3 placements should be situated within a clear
continuum of support, with processes for movement between tiers for escalation and de-escalation
of support as appropriate.

Where placements are made with Oakfield short stay school for any pupils on the outreach
programme (2 days a week) pupils will be dual registered and average weighted pupil unit costs will
be recouped to fund the placement at Oakfield. Where pupils attend Oakfield short stay school who
have been permanently excluded, they will attend for 5 days a week. As Oakfield short stay school is
aregistered school and subject to Ofsted inspections, schools do not need to conduct the same level
of due diligence as when placing a student with an unregistered Alternative Provision provider.

Transition planning should start early and be regularly reviewed, jointly with all relevant parties.
Successful transitions must be well-planned, timely, and with clear decision making and support
for the CYP (see appendices 3 and 3a). This may be back into a mainstream school setting. However,
depending on need, this may instead be to more specialist support where appropriate.

Transitional Focussed on Integral part of
intervention sustained a 3-tier syatem
destinations

Transitional Placements

¢ Tier 3involves more intensive and longer-term placements in alternative provision.

* Students who have experienced significant difficulties, such as exclusion or complex social,
emotional, or mental health needs, benefit from this level.

¢ Thefocusis on holistic support, skill development, and preparing students for successful
reintegration into mainstream schools, post-16 education or other settings such as
designated specialist provision or special school.

These three tiers collectively contribute to a comprehensive alternative provision model, ensuring
that students receive the necessary support based on their unique needs and circumstances.

T The Alternative Provision Handbook



1.4 Common Reasons for Referral to Alternative Provision

Examples of circumstances—though not exhaustive—that may lead to the placement of children
and young people in alternative provision:

141

1.4.2

1.4.3

1.4.4

1.4.5

Early intervention to engage a child in education, making exclusion less likely. Outcomes for
young people include:

* being able to use arange of coping strategies

¢ building positive relationships with adults

¢ improving relationships with other young people

¢ continuing learning and making progress

¢ catching up with learning after time out of education
¢ aplanned and successful full-time return to school

Vocational (work-based) opportunities in addition to school to interest young people and help
them make progress in their learning. Vocational courses sometimes lead to qualifications.
Outcomes for young people include:

¢ becominginterested and enthusiastic about learning
¢ developing emotional, social and practical skills

Providing temporary education to learners whilst an education placement is being sought by
the local authority. The outcome is that young people can successfully engage in and continue
their education between placements.

Learners who are taught remotely through online platforms. The details of this package will
depend on the individual circumstances of learners. Outcomes include:

¢ young people engage with online tuition and are supported to move to face-to-face
teaching where relevant and appropriate
* pupils at risk of exclusion continue to make progress in their learning

Learners who, due to their mental health and/or medical reasons, cannot attend their
education setting or who are unable to verbally express their unmet social and emotional
needs, so communicate this by becoming withdrawn, self-harming, isolated or displaying
disruptive or disturbing behaviour. Qutcomes for young people include:

¢ help toidentify and manage their feelings and behaviours

¢ building healthy relationships

* building self-control and self-awareness

¢ resolving conflict

* developing resilience, self-esteem and confidence

¢ reducing and removing harm to learners
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2. Commissioning Alternative
Provision

What AP commissioners should know

2.1 Commissioner Responsibilities

Responsibility for the alternative provision used rests with the organisation commissioning the
placement. If a child/young person has an EHCP and the school receives top-up funding from the
Local Authority to help finance the AP placement, as agreed in the EHCP, the school remains the
commissioner.

2.2 Key points for consideration before commissioning Alternative Provision

AP Placements should be part-time, with at least a day a week in the mainstream setting, as
stipulated below:

Education (Pupil Registration) (England) Regulations 2006:

‘Legally, being a pupil and attending a school are based on physical presence. Although a school
has powers to arrange some educational activities away from their premises, allowing the
whole of a pupil’s education to be delivered somewhere, and by someone, other than the school
means that individual is not a pupil or attending the school. Therefore, such individuals should
not be registered as pupils at that school.

Schools can therefore only subcontract provision for pupils who:

» Attend the institution for at least one element of their programme throughout the
academic year; and

e Attend the school at least once a week.’

The only exceptions to this should be if attendance at the base school would negatively impact on
the CYP’s health or well-being or their ability to complete a qualification (KS4).

Unless the CYP is experiencing barriers to education (B2E) / emotionally based school avoidance
(EBSA), there is an expectation that they will be in education 5 days a week, with at least one day at
their base school.

There is an expectation that schools will have used the graduated approach and sought support
from SENA Service or Specialist Teaching Service, before considering Alternative Provision. These
services, along with Oakfield Short Stay School and the Inclusion Team can offer support and advice
around the use of AP, commissioning queries and reintegration planning (see appendix 5).

Commissioners should carefully consider what providers are available that can meet the needs of
their pupils, including the quality and safety of the provision, costs and value for money.
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Key questions for commissioners to consider:

¢ Have the pupil, parents and relevant teacher been spoken to before a decision about
alternative provision has been made?

¢ Are the nature of the intervention, objectives and timeline clearly defined?
¢ What other considerations are there, such as transport arrangements?

* What does the pupil want, or need, to get from the provision?

* How long should the provision be for?

¢ Isit parttime or full time? If part-time, the pupil should attend school as usual on the days
they are not in the alternative provision. If full-time, school still has responsibility for
monitoring attendance and progress.

¢ How will it fit with the pupil’s mainstream curriculum? If part-time or temporary, it should
complement and keep up with the pupil’s current curriculum, timetable and qualification
route.

* What will success look like at the end of the provision?

* What outcomes do you hope to achieve - particularly in the areas of attendance, attitude,
attainment, behaviour and positive destination?

Whenit is decided that a child would benefit from alternative provision the placement should focus
on enabling them to overcome any barriers to learning they may have and to assist them back into
mainstream education or into a sustained post-16 destination. As such, the commissioner should
always ensure that a placement will address the individual needs of the child as well as providing
educationin line with that of their home school to better enable re-integration. There should be
discussions between the home school and local authority to ensure there are no safeguarding
concerns about the location of the placement and that the route between home and provider is
manageable and safe. Leicestershire County Council, in partnership with Leicester City Council,
have produced an AP Directory with details for all APs known to both LAs. This is not a list of AP
recommendations. Schools must carry out their own checks to ensure that the placement they
are considering is suitable for the individual CYP they are placing. They should also visit the CYP in
placement to maintain their sense of belonging to their home school.

As soon as a suitable placement is identified, the commissioner and alternative provision setting
should agree the nature of the intervention, its objectives, reintegration and the timeline to achieve
these objectives. The provider should set this out in a personalised plan for the child. Plans should be
linked to other relevant information or activities such as EHCPs for children with SEND and IHCPs for
children with health needs.

Regular review dates (at least half-termly) between the commissioner and the provider should be
built in to monitor the child’s progress against objectives and to consider any changes that may

be necessary to ensure the placement is successful. This may include a visit to see the child in the
provision. The provider should be responsible for advising commissioners on any necessary changes
and next steps to support transitions.

Where reintegration back into a mainstream school is the main objective, there should be agreement
between the home school and the provider on how to assess when the child is ready to return. A joint
plan between the provider and home school should be put in place outlining the support package
and resources needed from both the placement and the home or new school to help the child to
reintegrate back into mainstream schooling successfully.

Support documents around transition back into mainstream can be found in appendices 3 and 4.

All objectives and plans should be agreed with all relevant stakeholders, including the parents and
child, where appropriate. Objectives, plans, roles and responsibilities should be set out in writing by
the provider and regularly reviewed with all stakeholders.
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When a decision is made to commission an alternative provider to offer outreach support, the
mainstream school and provider should agree on the nature of the intervention, the intended
outcomes, and how progress will be monitored and evaluated. Any intervention should be led by the
evolving needs of the child and should be kept under review.

Where a child is on a part-time timetable in alternative provision, the commissioner of the placement
and the provider should ensure there is a clearly defined plan and timeline in place for when and how
the child will return to full-time education. All plans should be reviewed regularly.

If the home school refers a child to off-site provision on a part-time basis, as part of a planned
intervention or placement, they should attend school as usual on the times on which they are not in
the alternative provision.

(DfE, Feb 2025)

2.3 Quality Assurance prior to placement

Alternative Provision: A Guide for LAs and schools (DfE, 2025) highlights that the commissioner, prior
to placement, should always conduct their own due diligence to assess whether the provisioniis
safe, offers high quality education and is suitable for meeting the child’s individual needs.

Leicestershire are working with Leicester City to commission LEBC to complete Health, Safety and
Safeguarding checks on the unregistered alternative provisions listed in the AP directory. This work
isin progress and is expected to be completed by early spring 2026. Most schools will already be
familiar with LEBCs’ AP Audit having previously used LEBC to commission a full check of a provision
each time they want to place a young person there. Going forwards, if a school commissions
provision from an AP setting on the county list, they will be able to pay a reduced admin fee to
LEBC for a copy of the paperwork that has been produced for each young person placed. This will
also automatically then mean schools will be alerted of serious incidents at an AP where they have
students placed through LEBC, where there is an advisory note for schools to withdraw learners

or carry out additional monitoring checks. This does not negate the schools’ responsibility to visit
providers to establish whether they are suitable for the CYP that they are seeking to place. Please
note that under an information sharing agreement both Authorities will also have a log into LEBC’s
database to be able to see which students attend each AP from schools within each respective LA.

2.4 Quality Assuring Curriculum

To comply with OFSTED, schools should also undertake checks into the curriculum offer provided
by the AP, to ensure that this meets the needs of the CYP. A visit to the AP should be undertaken by
a member of the commissioning team prior to the AP being commissioned. An AP QA audit template
is available in appendix 1 for commissioning schools to use.

Alternative provision should aim to deliver a high quality, broad and balanced curriculum that
responds to the needs and ambitions of all children, giving them the foundations and resilience to
succeed in education and in their future life.

The curriculum should allow for a wide range of extra-curricular activities and learning opportunities
to improve life skills and experiences, aiding personal development and preparing them for the world
of work.

All children should be given access to meaningful and credible subjects, courses and qualifications
that will enable them to successfully take the next step into further education, employment or
training.

As part of a broader curriculum there should be strong focus on English and mathematics skills and
qualifications.
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Given the unique nature of alternative provision and its cohort, providers also need to:

¢ have a strong focus on literacy and numeracy throughout the curriculum that enables
children to better access wider learning and improve life outcomes

¢ provide a flexible curriculum that can be personalised to meet the varied needs and
ambitions of all children

¢ enable curriculum sequencing that allows for the many different possible entry and exit
points of childrenin a school year

¢ where possible, and particularly when re-integration is the aim, work closely with the child’s
home school to align curriculums as far as is possible.

¢ deliver a curriculum that supports academic achievement whilst also aiming to address
any additional needs of the child, including improving behaviour and re-engaging them in
education.

Providers should use a range of appropriate assessment tools and approaches that enable them
accurately to measure progress of all children regardless of their entry and exit points, and regardless
of the length of time they are in the provision.

2.5 Oversight of the AP placement

Responsibility for the oversight of the alternative provision used always rests with the local
authority or school that commissioned the placement. Please refer to the AP Commissioning
Flowchart in section 2.9.

Schools should always inform the local authority when they commission a placement in
alternative provision for a child to ensure the local authority maintains oversight of sufficiency and
safeguarding, (DfE 2025).

Regarding schools notifying the Local Authority (LA) when making a placement:

Schools are advised to use the AP Directory and LEBC’s services to obtain quality assurance before
confirming a placement (see section 2.3). Once a placement has been made schools should complete
a form. This will notify the LA that a placement to enable the LA to have oversight.

Commissioners should maintain regular contact with the provider and child, with clear procedures in
place to exchange information, monitor progress and provide pastoral support. A child should not be
removed from the home school’s admission register, with the school making every effort to ensure
that the child continues to feel that they belong to and are part of the school.

The commissioner and alternative provider should discuss and agree a proposed maximum period
of time as part of the planning phase for an off-site direction. The commissioner and alternative
provider should agree on appropriate reporting mechanisms, including how the provider can report
any issues or concerns and how the provider keeps records on and reports back information about a
child’s attendance and progress in the provision.

Commissioning schools and local authorities should maintain a full record of all placements they
make, including a child’s progress, achievements and destination following the placement. This
should also include the child’s own assessment of their placement.

Where a child has been directed off-site to an alternative provision school, the child should always

be dualregistered from the beginning of the first day on which the school has directed the pupil to
attend the provision. For the purpose of the school census a child should be dual main registered at
their school and dual subsidiary registered at the alternative provision.
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2.6 Induction and assessment

As a child can enter alternative provision at any point in their school career and at any pointin the
academic year, it is essential that robust induction and baselining take place.

Prior to the placement starting, all relevant information should be shared with providers and other
parties (home school, parents, relevant agencies) involved in the placement. This should be jargon
free and include any information on SEN, disability or medical need, literacy, safeguarding or other
issues, as well as any information requested by the provider as appropriate. Information must be
provided in accordance with data protection principles, but this should not discourage schools
from providing information where they can appropriately do so. Guidance on information sharing
for people who provide safeguarding services to children, young people and parents can be found in
Information sharing advice for safequarding practitioners.

A well-structured induction plan will start the process of building a positive relationship between
provider and the child. Aninduction also allows the provider to understand the child’s background,
experience and needs as soon as they enter the provision. This will enable the provider to tailor the
curriculum, the required support and interventions to the child’s individual needs, greatly improving
their initial experience and ultimately improving outcomes.

The induction should include an assessment of the child’s current academic levels and an opportunity
to establish their future ambitions. This will enable the provider to put in place a personalised
learning plan that includes an appropriate curriculum, alongside any additional SEN or learning
support the child may need. During the induction the provider should also baseline the child’s
previous attendance and engagement with education. This will enable them to effectively track and
monitor patterns of absence, future attendance and engagement and demonstrate improvements
that are made.

Where possible, engagement with parents should also be part of the initial induction plan.

2.7 Remote education

Attendance is essential for children to get the most out of their school experience, including for their
attainment, wellbeing, and wider life chances. Remote education should not be viewed as an equal
alternative to attending school. For this reason, we expect schools to consider it only as a last resort
when the alternative would be no education, and only after it has been established that the child

is, or will be, absent from school. In such cases, remote education can have the benefit of allowing
absent children to keep on track with their education and stay connected to their teachers and peers
in some cases.

For some children with health needs that mean they cannot attend school, it may be advisable to only
use digital learning for a limited period of time. Guidance on appropriate use of remote education can
be found in Providing Remote Education.

For some pupils who are experiencing barriers to their engagement in education —for example pupils
with emotionally based school avoidance (EBSA) —remote learning can be used as a way of restarting
and increasing their engagement in learning and in building connections with key members of

staff. Keeping a log of engagement in these sessions in addition to the attendance register can
demonstrate how levels of engagement are being monitored and increased where possible.
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2.8 Reintegration

When a child is placed in alternative provision during a suspension of more than five school days,

or a child has been directed off-site to improve their behaviour, the home school and provider
should agree a plan and process at the beginning of the placement that aims to reintegrate the child
successfully back into their home school. The plan should include details of how to assess when the
child is ready to return to their home school and should provide an appropriate package of support,
from both provider and home school, to assist their reintegration.

The placement should be regularly reviewed, including through regular contact or visits to the
provider, and the plan and timetable for reintegration should be adapted as necessary. The home
school should receive regular reports from the provider on the child’s achievements and progress,
including on their attendance and behaviour management, during the placement. A final report
should be produced in anticipation of the child returning to their home school.

When the placement is due to come to an end a discussion should take place between the home
school, provider, child (if age appropriate), parent and any relevant external agencies to confirm
reintegration arrangements and agree any additional support the child may need, and who will
provide it, in order for their return to mainstream school to be a success (see appendix 2).

The home school and provider may want to negotiate continued support for the child once they
have returned to their home school to ensure they settle back into the mainstream and reintegrate
successfully and sustainably.

If the placement does not end with reintegration into the school—for example, when a child reaches
the end of Y11 while still in alternative provision — the provider and home school, if appropriate,
should have a planin place to secure a successful destination into further education, training or
employment.

2.9 AP Commissioning Flowchart
Before a Placement

Commissioner ’ Commissioner ’ Commissioner ’ Commissioner ’ Commissioner
Contacts LEBC Approaches AP Conducts AP visit makes placement notifies LA
. ¢ Using AP

Accesses AP * Pre-placement e Qutcomes / ¢ Commissioner
directory for Directory, visit success criteria completes form
details of Commissioners agreed Record Absence
providers who contact AP's that (attendance, Data
have been are deemed attitude, o
monitored and appropriate to behaviour,
checked (H&S, meet CYP's attainment,
Safeguarding, needs aspirations)
Quiality) * Commssioner ¢ Initial timeframe

« Small charge to liaises with for placement
access (payable parents/ carers, agreed
to LEBC) CYP & teacher

There is an expectation that schools will use best endeavours and reasonable adjustments as well as
tier 1 AP before considering the use of external AP. The Inclusion service should also be approached
for advice see 2.10
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During a Placement

AP Confirms Commisioner CYP achieving
Attendance Completes Monitoring Outcomes?
Visits
¢ AP keeps e Visit to see CYP at AP * If Yes, begin
commissioner * at least Half termly transition process
updated on ¢ Reviews placement back to mainstream
attendance timeframe (see appendix 3)
¢ If CYP absent then ¢ If No, seek pupil /
the commissioner parent / carer voice
follows up with - revise outcomes or,
parent/ carer. - consider alternative
e Commissioner placement
updates attendance
log (appendix 2a)

. J - J - J

2.10 Contacts to support with use of AP

Oakfield Short Stay School offers a range of support and interventions for Primary and Secondary
aged children and young people. For further details please contact:

Team Email Phone

Oakfield School oakfield@leics.gov.uk 0116 2759150
Inclusion Service inclusionpupilsupport@leics.gov.uk 01163052071
Specialist Teaching Service STS@leics.gov.uk 0116 3059400

15 The Alternative Provision Handbook


mailto:oakfield@leics.gov.uk
mailto:inclusionpupilsupport@leics.gov.uk
mailto:STS@leics.gov.uk

Appendix 1:

Alternative Provision —
Placement Sheet

Please use (this link) to complete the form —below is an example of the questions that you will be
asked when completing the form.

SchoolName

Pupil Name

Pupil date of birth

Name of alternative provision

Number of hours child/young person will be
attending per week

Proposed start date

Proposed end date

What are the learning outcomes / success
criteria for the placement?

Is there an exit strategy in place?

Name of staff member who completed the
pre-placement visit to establish that it can
meet all of the pupil’s needs

Your name and contact details

Please ensure that you are using a B code for any students being educated in alternative provision
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Appendix 2:

Transitions from AP to

Mainstream

What is Mainstream ready?

This document has been produced to provide guidance to mainstream schools who may be asked to
receive children who have been deemed mainstream ready after a period of time with alternative

settings (e.g. PRU, Hospital School, Alternative Provisions, Special Schools, DSPs). It should be used
alongside the Inclusive Practice Toolkit:

www.leicestershire.gov.uk/education-and-children/special-educational-needs-and-disability/send-

service-developments/inclusive-practice-toolkit

They have engaged positively

with support

They have established a
reliable way of working

They are mostly attending

They have ambitions to be
taught
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They can manage without
support

They can manage without
support

They can attend full time
They don’t need adaptations

They will attend for 100%

They will function well all day
every day

They are brought to school
reliably

They are in top sets

They can be in school full time

Would benefit from
check-ins

Might need to have
interventions planned in
to the timetable

They will benefit from a
visual timetable

They will need to know
about any changes to
their routines

Attendance is improving
over time

You will have plenty of
opportunities to work
with them

You can motivate them
tore-engage after a
difficulty

You can get them excited
about trying a new task.


https://www.leicestershire.gov.uk/education-and-children/special-educational-needs-and-disability/send-service-developments/inclusive-practice-toolkit
https://www.leicestershire.gov.uk/education-and-children/special-educational-needs-and-disability/send-service-developments/inclusive-practice-toolkit

They can build relationships
with staff

They want to be with their
peers

They can use appropriate
communication skills

Is respectful of own objects
(or work), and that belonging
to others / the school

They can acknowledge own
strengths and weaknesses

They can be successfulina
supportive environment that
will value and invest in them
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They will always remember how
to talk to them

They will always manage all their
peer relationships

They want to be with their peers
allthe time

They will be able to always use
positive language

They may not need reminders
about listening and allowing
others to speak

They will always ask permission
to borrow something

They will never damage any
items if distressed

They will always accept praise

They can manage without
support

They can manage
disappointment when finding
things difficult

They will not test you to see if
you are going to reject them

They can build a trusting
relationship with one or
a small number of staff in
school.

They need some

social support (e.g.
circle of friends, good
role models, social
interaction support, turn
taking)

They can make
themselves understood

They can help to
negotiate a good
resolution to difficulties

They will take pride in
their work

They can ask for help
(maybe from their key
adults)

You may need to say and
do things repeatedly,
and deliver, before they
believe you are going to
support them



A mentor/classroom assistant in school

An adapted curriculum or some outdoor
learning

Meeting and greeting and a check in

Areduced timetable initially

An agreed safe space within school

Targeted intervention(s)

Support at unstructured times and transition
times

More support than their peers to be organised
for their day

Support to understand and manage their
emotions
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Someone to talk to only after things have
gone wrong

They will always or never be able to work
independently

They need to be on vocational placements or
be off-site throughout the week

After two weeks that they will be ok on their
own

They will never manage full time

They will only need to access it when things
have gone wrong

They are not able to manage the classroom

They will need constant supervision

They will not be able to engage with their
learning and be positive members of their
community

They will not be able to self-regulate



Feel their emotions fiercely

Bring difficulties from home

Be overly invested in the
opinion of their peers

Be unable to think positively
about themselves or school

Resort to fight, flight or freeze

They may react too quickly and
get into conflicts with staff and
students

Might be distracted, agitated,
look tired and disengaged

They may make bad decisions

They may lash out at those
around them or damage their
work / equipment

They may hurt others or may
run away from school

Given a little time to
process they should be
able to manage so staff
will be able to help them
with that

If they know their value,
they will try hard (enough)
in school

They need help to refocus
on what otherimportant
people want for them (and
what they really want for
themselves)

They need restorative
conversations to remind
them of their strengths.
With support they can
build resilience to learn
from failure

You have the opportunity
to recognise that the child
is distressed

You can build better
strategies together

Some students in and returning to mainstream school will continue to require support. Additional
support for pupils experiencing difficulties in these areas include:

¢ |nclusive Practice Toolkit www.leicestershire.gov.uk/education-and-children/special-
educational-needs-and-disability/send-service-developments/inclusive-practice-toolkit

¢ School based assessments

e OQutside agency support (e.g., EP, STS, Inclusion

e Speech Language and Communication Assessments

* Accessto behaviour support interventions from Oakfield Short Stay School

e Access to Alternative Provisions

¢ Developing the use of key adults

* Referralto Early Help or Social Care
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Appendix 3:
Additional Information

Health & Safety and Safeguarding are audited by LEBC where an alternative provider is listed on
the AP Directory.

¢ Health and safety

The Health and Safety at Work Act 1974 places a duty on employers, including alternative education
providers to ensure, so far as is reasonably practicable, the health, safety and welfare at work of its
employees, and others who are affected by their activities such as young people on educational
placements.

Under the Management of Health and Safety at Work Regulations 1999, employers have a
responsibility to ensure that young people at work (including those attending alternative education
provision) are not exposed to risk due to lack of experience, being unaware of existing or potential
risks and/or lack of maturity, physical capability etc.

LCC follows the current guidance by the Health and Safety Executive (HSE). This information should
be referred to in conjunction with this guidance. Key points: The alternative education provider
(employer) has primary responsibility for health and safety of the pupil and should be managing any
significant risks. Commissioners should take reasonable steps to satisfy themselves that providers
are doing this.

Those commissioning and organising alternative education provision must be competent and ensure
it is appropriate for pupils concerned. Provision must be age appropriate and take into consideration
any pupils who might be at greater risk, for example due to health conditions or special educational
needs, so this can be taken into account when planning the placement. This should include details of
any medical or behavioural circumstances as well.

Commissioners should discuss with the provider what the pupil will be doing during the placement,
noting any relevant precautions. The alternative education provider (employer) can include specific
factors for young people into their existing risk assessment as appropriate.

Providers must inform parents/carers of any significant health and safety risks to their child on
placement and how they are being controlled. Providers must also inform the commissioner / school.

When commissioning alternative education provision, relevant health and safety information should
be obtained to assess the suitability of the provider. The government’s Crown Commercial Service
Standardised Pre-Qualification Questionnaire includes information on health and safety which
should be considered as part of the process when commissioning alternative education provision.
The Institution of Occupational Safety and Health (I0SH) have also produced a public service
procurement health and safety checklist which can be used to consider key health and safety issues.
These lists are not exhaustive, and commissioners should ensure that adequate health and safety
information is obtained.

Itis the responsibility of commissioners to decide the extent of checks that are carried out when
commissioning provision. This will be based on the type of environment and potential risks involved
within the placement. Checks should be kept in proportion to the risks involved.

In lower risk environments, information gained may be relatively straight forward and limited, whilst
in environments with less familiar risks or for those in higher risk environments, such as construction,
agriculture, manufacturing or motor vehicle repairs, as well as workshop/machinery environments
etc., the checks will need to be more robust.
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Commissioners should satisfy themselves that adequate health and safety arrangements are in place
and the work the pupil will be doing is being effectively managed to ensure their health and safety.
This will need to consider induction, training, supervision, site familiarisation and any protective
equipment that might be needed etc. In addition, pupils should know how and who to raise health
and safety concerns.

Commissioners should also check that the provider understands about the specific factors relevant
to young people at work, including certain industry specific prohibitions and limitations.

For all environments, Leicestershire County Council strongly recommend that a physical check of the
provider and placement is carried out by a competent person. A competent person is somebody who
has suitable training, skills, experience and knowledge. Physical checks should look at the general
suitability of workplace conditions, housekeeping, toilets and washing facilities, fire precautions,
guarding of machines, provision of any necessary protective equipment etc. This list is not exhaustive
and there may be other important aspects to consider dependent upon the type of environment and
risks involved.

There should also be agreement on key points of contact between the provider and school during the
placement to discuss any issues or concerns. This includes the reporting of any serious accidents or
incidents to the school who should follow their own employer’s accident reporting procedure.

Commissioners should carry out appropriate monitoring throughout the placement to satisfy them
that providers are continuing to manage the health and safety of pupils on placement. This could
be undertaken as part of a general quality assurance visit to assess the overall effectiveness of the
provision. Health and safety checks should be undertaken by a competent person and be keptin
proportion to the environment and risks involved. Checks should be recorded.

Providers should complete the Statement of Significant Risks & Control Measures Form. For further
information and advice, commissioners should contact their health and safety advice provider. For
more information and advice on being health and safety competent, refer to: hse.gov.uk

¢ Safeguarding

Where a child is placed in alternative provision, the commissioning school or local authority continues
to retain safeguarding duties towards the child and should therefore be satisfied that the provision is
in a safe environment as well as meeting the child’s pastoral and educational needs.

Commissioners should obtain written confirmation from the alternative provider that appropriate
safeguarding checks have been carried out on individuals working at the establishment, i.e. those
checks that schools would otherwise perform in respect of their own staff. This includes written
confirmation that the alternative provision provider will inform the commissioner of any changes to
arrangements that may put the child at risk, e.g. staff changes, so that the commissioner can assure
itself that appropriate safeguarding checks have been carried out on new staff.

When a child is attending an alternative provision school, the commissioner should ensure that they
have arrangements in place whereby all absence is followed up promptly, particularly unexpected
and unexplained absence.

When a child is placed in a college or unregistered alternative provision setting, the commissioner
should also ensure that they have arrangements in place whereby the provider of the educational
activity notifies them of any absences by the child. The commissioner should always know where the
child is during school hours. This includes having records of the actual address of the commissioned
alternative provider and any subcontracted provision or satellite sites the child may attend.

Commissioners should regularly review placements they make in alternative provision. Reviews
should be frequent enough (at least half-termly) to assure that the provision is achieving its
objectives, that the child is regularly attending, and that the placement continues to be safe and
meets the child’s needs.

22 The Alternative Provision Handbook


http://www.hse.gov.uk/
http://www.hse.gov.uk/

Where safeguarding concerns arise, the placement should be immediately reviewed and terminated,
if necessary, unless or until those concerns have been satisfactorily addressed.

Schools and local authorities should always have regard to Keeping Children Safe in Education
guidance and Working Together to Safeguard Children.

Safeguarding and promoting the welfare of children and young people is everyone’s responsibility.
Everyone who meets children and their families has a role to play. To fulfil this responsibility
effectively, all providers should make sure their approach is child centred. This means that they
should consider, always, what is in the best interests of the child/young person.

Safeguarding and promoting the welfare of children (all young people under the age of 18) is defined
for the purposes of this guidance as:

¢ protecting children from maltreatment;

¢ preventing impairment of children’s mental and physical health or development;

¢ ensuring that children grow up in circumstances consistent with the provision of safe and
effective care; and

¢ taking action to enable all children to have the best outcomes.

Commissioning schools must satisfy themselves that providers are familiar with LCC’s Safeguarding
Children Partnership procedures and protocols for safeguarding the welfare of their pupils in
alternative provision. Providers must have a Designated Safeguarding Lead and deputy and have
undertaken the relevant and appropriate training.

Commissioning schools retain responsibility for the process of making referrals to children’s social
care and for statutory assessments under the Children Act 1989 and any role they might be expected
to play in such assessments (KCSIE).

DfE statutory guidance on alternative provision — Voluntary National Standards

Definition of full-time provision

‘Full-time education’ is not defined in law, but DfE state it should equate to what the pupil would
normally have in school—for example, for pupils in Key Stage 4 full-time education in a school would
usually be 25 hours a week.

DfE also state they will consider any institution that is operating during the day for more than 18
hours per week to be providing full time education. This is because the education being provided
is taking up the substantial part of the week in which it can be reasonably expected a child can be
educated and therefore indicates that the education provided is the main source of education for
that child.

Relevant factors in determining whether education is full-time included; the number of hours per
week including breaks and independent study time, the number of weeks in the academic term/year
the educationis provided, the time of day, and whether the education provision in practice precludes
the possibility that full-time education could be provided elsewhere.

All pupils must receive full-time provision in total, whether in one setting or more, unless a pupil’s
medical condition makes full-time provision inappropriate.
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Compulsory school age

A child begins to be of compulsory school age if he or she attains five years of age on one of the
prescribed days, or on the next prescribed day following their fifth birthday. The prescribed days are
currently 31st August 31st December and 31st March.

A child ceases to be of compulsory school age on the school leaving date for any calendar year if they
reach the age of 16 on (or will do so by) that date or will do so after that date but before the beginning
of the next school year. The school leaving date is currently set as the last Friday in June. Raising the
participation age does not affect the compulsory school age. However, its effect is that a young
person who has ceased to be of compulsory school age but has not yet reached the age of 18 (and has
not attained a level 3 qualification), is under a duty to participate in education or training.

24 The Alternative Provision Handbook

20582



	The Alternative Provision Handbook
	Content
	1. An overview of Alternative Provision: Government Guidance
	1.1  Who is this guidance for? 
	1.2  What is Alternative Provision?
	1.3  2023: A Three-tier model for Alternative Provision:
	1.4  Common Reasons for Referral to Alternative Provision* 

	2. Commissioning Alternative Provision
	2.1  Commissioner Responsibilities
	2.2  Key points for consideration before commissioning Alternative Provision
 
	2.3  Quality Assurance prior to placement
	2.4  Quality Assuring Curriculum
	2.5  Oversight of the AP placement
	2.6  Induction and assessment
	2.7  Remote education 
	2.8  Reintegration 
	2.9  AP Commissioning Flowchart 
	2.10  Contacts to support with use of AP

	Appendix 1:  
	Alternative Provision – Placement Sheet

	Appendix 2: 
	Transitions from AP to Mainstream

	Appendix 3: 
	Additional Information



